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Museum on the Move is a 4-week visual-arts program to promote language arts, including
listening, speaking, and writing. This is the third formative evaluation of this dynamic approach
to increasing students’ literacy skills. The following Common Core Standards for Languages
Arts and Visual Arts Standards are represented in all phases of the each detailed lesson plan.
Curriculum Standards
Common Core Standards for Language Arts
Speaking and Listening: Comprehension and Collaboration #1C: Engage effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade
4 topics and texts, building on others’ ideas and expressing their own clearly. Pose and respond
to specific questions to clarify or follow up on information, and make comments that contribute
to the discussion and link to the remarks of others.
Visual Arts Standards
Content Standard 2C: Elements and Principles: Use the elements of art and principles of design
to communicate ideas.
Content Standard 5D: Analysis, Interpretation, and Evaluation: Describe their personal responses
to specific works of arts using visual art terminology.
Three evaluation questions were posed to reflect these curriculum standards and to guide the
development of two instruments: Museum on the Move—School Visit and Museum on the
Move—Docent Tour.
Evaluation Question 1: Do students engage in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners, build on others’ ideas, and
express their own ideas clearly?
Evaluation Question 2: Do students use elements of art and principles of design to
communicate ideas?
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Evaluation Questions 3: Do students’ describe their personal responses to specific works
of art using visual art terminology?
Instrument Development and Pilot Application
To determine the efficacy of using observational data to assess students’ responses to docent
classroom visits and the docent-guided visits to the classrooms, E. Jean Gubbins, Emily Pacini
Ide, and Charlene Miller generated potential items. This collaborative approach to developing
items ensured that external and internal perspectives of the program as designed and delivered
were honored. Two draft instruments were created, shared, and revised. The evaluator then
piloted the Docent School Visit and Docent Tour instruments in schools and at the museum with
students in similar grade levels who were not participants in Museum on the Move. The
effectiveness of the items to capture data pertinent to the program objectives was reviewed and
five iterations of observational instruments were generated to capture data related to the
evaluation questions. Each instrument consisted of 15 items with a 5-poiont rating scale ranging
from 1 (To a lesser extent) to 5 (To a great extent) with an additional category of N/O (Not
Observed).
School Visits and Museum Tours
Two schools participated in the evaluation of the school visits and museum visits: Breakthrough
Magnet South and Burns Academy of Latino Studies. Emily Pacini Ide observed the school visit
at Breakthrough Magnet South (May 1, 2013), while E. Jean Gubbins observed the docentguided visit for Breakthrough Magnet South students (May 8, 2013), school visit at Burns
Academy of Latino Studies (May 3, 2013), and the docent-guided visit for Burns Academy of
Latino Studies (May 9, 2013).
Docent School Visits
The objectives of the docent school visits were
•
•
•

Learn how creating art parallels the writing process through a discussion of the
tools/materials of the artist and writer and the principal elements of art and writing;
Visually analyze a landscape painting; and
Compare that painting with a landscape in a different artistic style. (Museum on the
Move, Lesson 3, Week 2)

Of the 15 items, observers chose ratings of 4 or 5 (To a greater extent) for 7 common items.
These items illustrated the level of student response to the artwork during their school visit.
During the school visits, students were introduced to the painting by Charles Davis, Change of
Wind (see Table 2). Students described what they saw and used art vocabulary to reference parts
of the painting. They also viewed a second painting, Arthur Dove’s Approaching Snowstorm
(1934), and they were encouraged to analyze the elements of the painting. Students’ responses to
questions about both paintings typically resulted in one-word descriptions of what they saw.
They compared elements within paintings and used similes to connect with the paintings.
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Docent Museum Tours
The objectives of the docent-guided museum tours were
•
•

Students will exercise oral presentation and writing skills as they learn to articulate ideas
about works of art both verbally and in written form and to think critically about art.
Students will learn how to look carefully at and describe artworks and to recognize the
similarities between art and writing. (Museum on the Move, Lesson 4, Week 3)

During the museum tours, students had multiple opportunities to view, describe, and discuss
paintings and sculptures, and to note various styles of art from different periods of history.
Students responded freely to questions throughout the museum tour, some students shared their
writing, and all of the students listened intently to descriptions of paintings, historical
background, and stories about the artists.
Conclusions
As this formative evaluation occurred after 45-90 minutes of the visual-arts outreach program, it
is commendable that the students were active participants in collaborative discussions (one-onone, in groups, and teacher-led). They still need to be encouraged to build on others’ ideas and to
expand their descriptions of the artwork. Overall, the observational data confirmed student
engagement with the artwork and student receptivity to “reading and analyzing” paintings and
sculptures just as they do with the written word in stories and poems.
Recommendations
Museum on the Move is a highly effective approach to connecting writing and visual arts.
Students are exposed to the Wadsworth’s permanent collection, which spans thousands of years.
For students who have visited the museum before and for those who are new to the museum, the
experience of being surrounded by masterpieces piques their interests and encourages them to
expand their vocabulary using art terminology and to appreciate the diversity of artistic
expressions.
To promote further discourse and to involve students in active and productive discussions, it is
important to practice oral communication strategies that can expand students’ current knowledge
and skills. Oral communication has a strong correlation with written communication and
increased opportunities with both approaches will ultimately have a positive impact on learning
and achievement. Museum on the Move has created effective lessons that continually reinforce
the linkages between language arts and visual arts by using each medium to motivate students to
become active participants in their own learning.
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In 2010, the Wadsworth Atheneum Museum of Art and the Hartford Public Schools developed a
collaborative visual-arts outreach program to promote language arts, including listening,
speaking, and writing. During a 4-week period, classroom teachers, art teachers, and museum
docents expose students to lessons promoting the use of art terminology as they view and
describe works of arts through selected images. The classroom and art teachers’ visual arts
opportunities are followed by docent-guided tours at the museum where students are introduced
to paintings and sculptures from various time periods. Students are encouraged to analyze,
interpret, and evaluate what they see, and to reflect on what they hear as docents share relevant
information about artwork and artists. Two final lessons complete the visual-arts experiences by
using art and design to foster communication. Students create landscape compositions and use
their thoughts, feelings, and art terminology as they apply their writing skills to describe a
landscape.
Formative Evaluation Designs (2011-2013)
In 2011, the first formative evaluation of Museum on the Move focused on two evaluation
questions with multiple data sources, including pre and post student writing samples, post
surveys of art teachers, pre/post surveys of classroom teachers, and pre/post surveys of students
to address the following questions.
Evaluation Question 1: Does involvement in 6 art experiences over 4 weeks (5 hours)
impact students’ ability to increase their elaborative writing skills and to increase their
use of art terminology in their writing?
Evaluation Question 2: To what extent do students and teachers respond positively to 6
art experiences over 4 weeks (5 hours) designed to improve their elaborative writing
skills and use of art terminology orally or in writing?
The performance assessment data from students’ reflections on two selected visual images
indicated significant differences between their pre and post writing samples. In addition, the
teachers and students held positive attitudes about and appreciation of the activities associated
with Museum on the Move. The first evaluation design only involved data collection from
students and teachers who were program participants. Although the quantitative data were
strong, the increase in writing skills might be partially explained by students’ developmental
growth as well as their continued exposure to writing through classroom experiences. Therefore,
the second evaluation was designed to compare the pre/post student writing samples from

students who were involved in Museum on the Move and students who continued with their
typical education programs.
In 2012, the second formative evaluation focused on one main evaluation question centering on
pre/post student writing samples.
Evaluation Question 1: Does involvement in 6 art experiences over 4 weeks (5 hours)
impact students’ ability to increase their elaborative writing skills and to increase their
use of art terminology in their writing as compared to students who continue with their
typical education program?
The second evaluation design was a more stringent approach to determining if the visual arts
outreach program made a difference in student attainment of language arts and visual arts
standards. Evaluative data indicated that the writing samples from students involved in Museum
on the Move were significantly different from the writing samples of students who were not
program participants. The program participants increased their elaborative writing skills and
visual art terminology as they described and reflected on works of art.
Two years of data collection from Museum on the Move participants confirmed that the original
program objectives were met and exceeded. To ensure that the original intents of the program
were fully examined, a third evaluation was planned and implemented in 2013. The purpose of
this current formative evaluation was to conduct observations and to reflect on students’
responses to the docent classroom visit and the docent-guided visit to the museum. The docent
classroom visit occurred after the introductory classroom lesson plan and the art room lesson
plan. The museum visit followed these two preparatory lessons.
The evaluation questions posed for the third evaluation of Museum on the Move reflected the
following Common Core Standards for Languages Arts and Visual Arts Standards.
Curriculum Standards
Common Core Standards for Language Arts
Speaking and Listening: Comprehension and Collaboration #1C: Engage effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade
4 topics and texts, building on others’ ideas and expressing their own clearly. Pose and respond
to specific questions to clarify or follow up on information, and make comments that contribute
to the discussion and link to the remarks of others.
Visual Arts Standards
Content Standard 2C: Elements and Principles: Use the elements of art and principles of design
to communicate ideas.
Content Standard 5D: Analysis, Interpretation, and Evaluation: Describe their personal responses
to specific works of arts using visual art terminology.
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Evaluation questions 1-3 reflected these curriculum standards and guided the development of
two instruments: Museum on the Move—School Visit and Museum on the Move—Docent Tour.
Evaluation Question 1: Do students engage in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners, build on others’ ideas, and
express their own ideas clearly?
Evaluation Question 2: Do students use elements of art and principles of design to
communicate ideas?
Evaluation Questions 3: Do students’ describe their personal responses to specific works
of art using visual art terminology?
Instrument Development and Pilot Application
To determine the efficacy of using observational data to assess students’ responses to docent
classroom visits and the docent-guided visits to the classrooms, E. Jean Gubbins, Emily Pacini
Ide, and Charlene Miller generated potential items. This collaborative approach to developing
items ensured that external and internal perspectives of the program as designed and delivered
were honored. Two draft instruments were created, shared, and revised. The evaluator then
piloted the Docent School Visit and Docent Tour instruments in schools and at the museum with
students in similar grade levels who were not participants in Museum on the Move. The
effectiveness of the items to capture data pertinent to the program objectives was reviewed and
five iterations of observational instruments were generated to capture data related to the
evaluation questions. Final versions of the instruments are in Appendix A.
The Museum on the Move—Docent School Visit instrument consists of 15 items focusing on
students’ use of art vocabulary (e.g., Students are learning and using descriptive art vocabulary
from prior lessons.); collaborative discussions (e.g., Students make comments that contribute to
the discussion and link to the remarks of others.); and thinking skills (e.g., Students cite visual
evidence for claims made [critical thinking]).
Several items from the 15-item Docent School Visit instrument were repeated for the Docent
Tour instrument due to their relevance in promoting the desired verbal responses and interactions
between and among docents and students. Examples of unique items follow: Students are
encouraged to respond with their own observations, descriptions, questions, ideas, and
interpretations of the art. Students are actively looking at the artwork during the tour learning
experience (i.e., during docents’ guided investigation of the work).
The rating scales for the close-ended items on both instruments included a 5-point scale ranging
from 1=To a lesser extent to 5=To a greater extent and N/O=not observed. Following the closeended items, the observers provided comments through field notes.
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School Visits and Museum Tours
Two schools participated in the evaluation of the school visits and museum visits: Breakthrough
Magnet South and Burns Academy of Latino Studies. Emily Pacini Ide observed the school visit
at Breakthrough Magnet South (May 1, 2013), while E. Jean Gubbins observed the docentguided visit for Breakthrough Magnet South students (May 8, 2013), school visit at Burns
Academy of Latino Studies (May 3, 2013), and the docent-guided visit for Burns Academy of
Latino Studies (May 9, 2013).
Docent School Visits
The objectives of the docent school visits were
•
•
•

Learn how creating art parallels the writing process through a discussion of the
tools/materials of the artist and writer and the principal elements of art and writing;
Visually analyze a landscape painting; and
Compare that painting with a landscape in a different artistic style. (Museum on the
Move, Lesson 3, Week 2)

Table 2 presents the results of the observations of the Docent School Visits at Breakthrough
Magnet South and Burns Academy of Latino Studies. Of the 15 items, 12 emphasize
communication and involvement with the art lesson. Items 3, 4, and 15 focus on the artwork that
serves to elicit students’ reflections and comments.
3. The artwork presented piques students’ interest.
4. The artwork presented is age appropriate.
15. Students are actively looking at the artwork during the tour learning experience (i.e.,
during docents’ guided investigation of the work).
Of the 15 items, observers chose ratings of 4 or 5 (To a greater extent) for 7 common items.
These items illustrated the level of student response to the artwork during their school visit (see
Table 1).
1. Students are learning and using descriptive art vocabulary from prior lessons.
3. The artwork presented piques students’ interest.
7. Students make comments that contribute to the discussion and link to the remarks of
others.
8. Multiple students respond to questions about the art.
10. Students verbally respond to docent remarks (listening implied).
14. Students are attentive to discussions about the artwork.
15. Students are encouraged to respond with their own observations, descriptions, questions,
ideas, and interpretations of the art.
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Table 1. Museum on the Move—Docent School Visit
Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Breakthrough
Magnet
(Gr. 3-4)

Burns
Academy
(Gr. 4)

1. Students are learning and using descriptive art
vocabulary from prior lessons.

5

5

2. Students use descriptive language about the art
(e.g., emotions, adjectives, personal reactions,
feeling words).

3

3

3. The artwork presented piques students’ interest.

4

4

4. Students are asked closed-ended questions to
encourage their responses.

3/4

5

5. Students are asked open-ended questions to
encourage their responses.

5

3

6. Students engage in collaborative discussions with
another and with the docent.

4

3

7. Students make comments that contribute to the
discussion and link to the remarks of others.

4

4

8. Multiple students respond to questions about the
art.

5

5

9. A small number of students consistently respond to
questions about the art.

4

3

10. Students verbally respond to docent remarks
(listening implied).

5

4

11. Students verbally respond to peer remarks
(listening implied).

2

3

12. Students cite visual evidence for claims made
(critical thinking).

3

4

13. Students compare and contrast elements of
paintings.

3/4

3

5

Table 1. Museum on the Move—Docent School Visit
Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Breakthrough
Magnet
(Gr. 3-4)

Burns
Academy
(Gr. 4)

14. Students are attentive to discussions about the
artwork.

4

5

15. Students are encouraged to respond with their own
observations, descriptions, questions, ideas, and
interpretations of the art.

5

4

Eight items from the Docent School Visit included one or more ratings of less than 4. As a
group, the items reflect students’ verbal responses and their interactions with the docents and
their peers. Attention to the preparatory lessons and practice with initiating dialog, responding
and elaborating on others’ remarks, and applying thinking skills to cite evidence of claims, and
compare and contrast elements of stories, plays, characters, plots, and themes relevant to art and
literature will promote more dynamic discourse.
2. Students use descriptive language about the art (e.g., emotions, adjectives, personal
reactions, feeling words).
4. Students are asked closed-ended questions to encourage their responses.
5. Students are asked open-ended questions to encourage their responses.
6. Students engage in collaborative discussions with another and with the docent.
9. A small number of students consistently respond to questions about the art.
11. Students verbally respond to peer remarks (listening implied).
12. Students cite visual evidence for claims made (critical thinking).
13. Students compare and contrast elements of paintings.
The following is an illustration of the docent/student interactions in response to seeing the
painting by Charles Davis, Change of Wind (see Table 2). Students described what they saw and
used art vocabulary to reference parts of the painting.
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Charles Davis, Change of Wind, c, 1900
Table 2. Illustration of Docent/Student Interactions
Docent:
Docent:
Student:
Docent:
Docent:
Docent:

What is going on in the painting?
What do you see in the painting?
horses, trees, cows, sky, grass, clouds, nature, houses
church steeple; sharp and in focus
not really sharp
We have a name for a picture like this. How many people have been in the country?
[Some students raise their hands.]
Docent: pastoral painting; another name—bucolic; Do you know what that is? It has to do with
cows.
Student: You can put yourself in the drawing.
Student: has nature; relaxed
Docent: bucolic pastoral scene is pleasing
Student: pleasant
Docent: See a line here
Docent: What is that line?
Student: horizontal
Student: vertical
Docent: horizontal line has another name—horizon
Student: student says “Verizon”
Docent: horizon
Docent: vertical lines
Student: trees
Docent: Where is the horizon?
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Table 2. Illustration of Docent/Student Interactions (continued)
Docent:
Student:
Docent:
Student:
Student:
Docent:
Student:
Docent:
Student:
Student:
Student:
Docent:
Docent:
Docent:

Look where the artist has put the horizon.
bottom
What is the most important part of the painting?
sky
looks like a duck—boat
organic or geometric shapes
organic
colors; Which ones used most?
white
green
blue
Do you know about blue and warm colors? Blue and green are cool colors.
Who remembers the word about cows?
bucolic or pastoral

The students’ viewed a second painting, Arthur Dove’s Approaching Snowstorm (1934), and
they were encouraged to analyze the elements of the painting. The following is a second
illustration of the docent/students interactions (see Table 3).

Arthur Dove, Approaching Snowstorm, 1934
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Table 3. Illustration of Docent/Student Interactions
Docent: The first thing I would ask you about any work of art, I would ask you, What do you
see?
Student: mountains
Docent: Where are they?
Student: bottom; going up and down
Docent: When you look at the mountain do they look like that?
Student: sky
Docent: color
Student: blue and white
Docent: Are both of these the sky?
Student: I see some snow; bottom—near the mountains.
Student: trees and leaves
Docent: Is this a tree?
Student: Yes. Looks like it is getting old. It is getting old.
Student: limbs look like reindeers
Docent: How do you know they are limbs?
Student: They are near the tree.
Student: storm water
Docent: quite possibly
Student: Leaves look like hands.
Docent: Let's think about that—trees, sky, limbs.
Student: rocks
Docent: Let's think about lines. Before that—What do you think the whole painting would be
called? Landscape—What is that?
Student: has a lot of land
Docent: What about a lot of water?
Student: water scape
Docent: Some people call it a seascape.
Docent: What kind of lines—vertical horizontal—different?
Student: bent
Docent: curvy lines
Student: looks like a half moon
Docent: Curvy lines and bent lines—I like that.
Docent: Do you feel solid or busy? Can anyone stand up and make the line?
Be a curve!
Student: [demonstrates lines]
Docent: What does that show?
Student: action
Docent: What does that show?
Student: dark green blue brown black
Docent: There is some black—I think you are right.
Docent: warm colors and cool colors
Docent: [points to colors] these colors up here make you feel warm
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Table 3. Illustration of Docent/Student Interactions (continued)
Docent:
Student:
Docent:
Docent:
Docent:

Time of year—spring, summer, fall, winter
snow
winter
[points to colors] colors more like this—cool colors
title of painting, An Approaching Snowstorm

Students’ responses to questions about both paintings typically resulted in one-word descriptions
of what they saw. They compared elements within paintings and used similes to connect with the
paintings.
Docent Museum Tours
The objectives of the docent-guided museum tours were
•
•

Students will exercise oral presentation and writing skills as they learn to articulate ideas
about works of art both verbally and in written form and to think critically about art.
Students will learn how to look carefully at and describe artworks and to recognize the
similarities between art and writing. (Museum on the Move, Lesson 4, Week 3)

Students had multiple opportunities to view, describe, and discuss paintings and sculptures. They
were asked to be detectives as they traveled from room to room. When they stopped by the 3000
year-old Assyrian Winged Eagle Headed Being, they were asked, “Tell me what you notice” (see
Table 4):
Table 4. Illustration of Docent/Student Interactions
Student:
Student:
Student:
Student:
Student:
Student:
Student:
Student:
Docent:
Docent:
Student:
Student:
Docent:
Docent:

Feathers
Eagle’s head
Eagle’s head and human body
Mean, like human
Legs
Bag, watch
Bumps in background
Writing in background
Art and writing; bird-like figure, human body
What is it made of?
wood
stone
relief—flat surface
What type of writing? Ancient—cuneiform

10

Students continued their tour and viewed the painting River Scene with Bridge, Maurice de
Vlaminck. When asked, “What do you see?” They said, tree, village, homes, boats, ocean, brown
deck. They offered responses about the types of lines: horizontal and vertical. Words charts were
presented with art vocabulary and students were encouraged to describe the painting so their
friend could find it. They were asked to respond to the following writing prompt: If I could step
into the painting, I would . . . [hear, smell, taste, feel]. One student wrote the following response
and shared it orally with the group:
If I could step into the painting:
I can hear the waves splashing.
I can hear the boats.
I can smell the salty ocean.
I can see the boats.
At another stop on the museum tour, the docent showcased Frederic Edwin Church’s, Reverend
Thomas Hooker and Company (1636). Table 5 captures one segment of the docent-student
interactions.
Table 5. Illustration of Docent/Student Interactions
Docent: You are from Hartford. This painting might mean something to you. Representational
painting.
Student: lakes, rivers
Student: people, rocks
Docent: vertical lines—diagonal lines; implied over there, action in front
Student: foreground
Docent: action here
Student: middle ground
Docent: back there
Student: background
Student: cows drinking water
Docent: What if I told you it was Hartford, CT?
Student: No!
Student: long time ago
Docent: Thomas Hooker—founded Hartford—traveled from Boston, MA to Hartford
During the docent-guided museum visits, students had multiple opportunities to see various
styles of art from different periods of history and to acknowledge artwork by Hartford students
as part of the Hartford Youth Art Renaissance.
Table 6 presents the results of the observations of the docent tours with students from
Breakthrough Magnet South and Burns Academy of Latino Studies. Of the 15 items, 12 common
items were rated 4 or 5 (To a greater extent). These ratings indicated the high level of student
involvement as they responded to artwork throughout the museum.
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Table 6. Museum on the Move—Docent Tour
Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Scale: N/O not
observed
1 To a lesser
extent;
5 To a greater
extent

Breakthrough
Magnet
(Gr. 3-4)

Burns
Academy
(Gr. 4)

1.

Students use art vocabulary from prior lessons.

5

5

2.

Students use descriptive language about the art (e.g.,
emotions, adjectives, personal reactions).

4

4

3.

The artwork presented piques students’ interest.

4

5

4.

The artwork presented is age appropriate.

5

5

5.

Students are asked closed-ended questions.

5

5

6.

Students are asked open-ended questions.

4

4

7.

Multiple students respond to questions about the art.

5

5

8.

A small number of students consistently respond to questions
about the art.

3

3

9.

Questions and answers format is adult question/child
response.

5

5

10. Questions and answers format is adult question/child
response/child response.

3

3

11. Students are verbally responding to docent remarks (listening
implied).

5

5

12. Students are verbally responding to peer remarks (listening
implied).

4

3

13. Students cite visual evidence for claims made (critical
thinking).

5

5

14. Students are encouraged to respond with their own
observations, descriptions, questions, ideas, and
interpretations of the art.

4

5
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Table 6. Museum on the Move—Docent Tour
15. Students are actively looking at the artwork during the tour
learning experience (i.e., during docents’ guided investigation
of the work).

5

5

Students responded freely to questions throughout the museum tour, some students shared their
writing, and all of the students listened intently to descriptions of paintings, historical
background, and stories about the artists.
For the 3 items rated less than 4 during the docent-guided museum visit, they, once again,
illustrated the importance of promoting involvement in the lesson by posing questions and
encouraging students to elaborate on peer remarks.
8. A small number of students consistently respond to questions about the art.
10. Questions and answers format is adult question/child response/child response.
12. Students are verbally responding to peer remarks (listening implied).
Conclusions
The third formative evaluation of Museum on the Move focused on the following questions:
Evaluation Question 1: Do students engage in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners, build on others’ ideas, and
express their own ideas clearly?
Evaluation Question 2: Do students use elements of art and principles of design to
communicate ideas?
Evaluation Questions 3: Do students’ describe their personal responses to specific works
of art using visual art terminology?
Prior to the docent school visit, Breakthrough Magnet South students completed the art lesson
with the classroom teacher; however, they did not experience the art lesson with the art teacher.
Therefore, docents infused a lot of the art vocabulary within their school visit lesson to prepare
the students for their subsequent museum visit. Students from Burns Academy of Latino Studies
participated in the classroom teacher and the art teacher lessons.
As this formative evaluation occurred after 45-90 minutes of the visual-arts outreach program, it
is commendable that the students were active participants in collaborative discussions (one-onone, in groups, and teacher-led). They still need to be encouraged to build on others’ ideas and to
expand their descriptions of the artwork. When there were rapid-fire multiple questions and
answers, there was little time to offer multiple details and to elaborate on the ideas’ of peers. It
also limited opportunities to compare and contrast paintings or elements within them.
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Even though students’ responses were typically one word or brief phrases, they had an
opportunity to reflect in writing on a selected painting and to share several of their descriptions,
which incorporated principles of design and personal reactions to paintings. Overall, the
observational data confirmed student engagement with the artwork and student receptivity to
“reading and analyzing” paintings and sculptures just as they do with the written word in stories
and poems.
Recommendations
Museum on the Move is a highly effective approach to connecting writing and visual arts.
Students are exposed to the Wadsworth’s permanent collection, which spans thousands of years.
For students who have visited the museum before and for those who are new to the museum, the
experience of being surrounded by masterpieces piques their interests and encourages them to
expand their vocabulary using art terminology and to appreciate the diversity of artistic
expressions.
The following recommendations are offered for future implementations of the docent school
visits and docent tours. Chapin (2008) contends that, “It is hard work to communicate clearly.
Knowing that others are listening and trying to make sense of what you say is a source of
motivation to make the effort” (slides 18-22). Docents, teachers, and students should practice the
“talk moves” so they become part of the natural dialog between and among small and large
groups of students and adults.
•

To promote discourse, it would be advisable to
a. add on to what other students have said in response to a question by saying,
“What can you add on to ________’s [comment, answer, suggestion, idea]?”
b. promote clarity of a student’s response by asking: “So, you’re saying?” “Is that
right?”
c. repeat or paraphrase what other students have said by asking, “Will you please
repeat what ________ said?” “Tell me what _________ said in your own words.”
d. agree or disagree with other students’ comments by saying, “Do you agree or
disagree?” “Why?”
e. prompt further discussion by asking, “Who would like to add to this [description,
discussion, reflection, etc.].?”
f. practice the use of “wait time,” which allows students to think about possible
responses they may like to offer to the group.

Wasserman (2010) offers guidelines for effective classroom discussions that mirror and extend
those suggested by Chapin to promote discourse.
•

To involve students in active and productive discussions, the five guidelines are offered:
a. Listen, attend, apprehend: It includes carefully carefully observing the student’s
non-verbal behaviors, voice inflection, and word choice, as well as what the
student emphasizes or leaves out. (para 3)
b. Clarify what students mean: For example, “Can you help me out here . . .? I’m
not sure that I’ve understood you.” “I’m gong to try to say that back to you, and
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you tell me whether I’ve understood you.” The teacher assumes responsibility for
not understanding. . . . [S]uch questions give students practice framing their ideas
into comprehensible statements. (para 7)
c. Give students time: We cannot have it both ways: quality of thinking and speed
are anathema to each other. In conducting effective classroom discussions in
which we ask students to offer their ideas, waiting for students to think must
trump the rush to finish. In the end teachers have to choose which goal is more
important. (para 12)
d. Appreciate students’ ideas:
§ Some teachers still cling to the belief that a big part of their job is telling
students when they are right or wrong. Such judgments, however, work
against a climate in which new and innovative ideas flourish. Students
who fear being judged or penalized will rarely if ever, participate. The
small group of students who are confident that they know what the teacher
wants to hear may end up dominating the discussion, carrying on a private
dialogue with the teacher while the rest of the class tunes out. (para 15)
e. Accept lack of closure:
§ When teachers talk too much, give too much information, express their
personal opinions too frequently, or tell students what to think, all these
seemingly innocuous responses seriously curtail opportunities for students
to exercise their own brain power. When teachers instead respond with
“Tell me more,” “I'm wondering how you figured that out?” or “Perhaps
you have some data to support your idea,” they are inviting students to
further examine their thinking. These responses insist on clarity of
thinking, on reflection about a position, and on examples and data to
support an idea. The ensuing discussion is likely to build deeper
understanding. (para 20)
These five guidelines for productive classroom discussions are not implemented everyday and in
every lesson; they are recommended for use by docents, teachers, and students to promote “. . .
students’ intelligent habits of mind)” (Wasserman, 2010, para 22).
Practicing oral communication strategies can enhance students’ current knowledge and skills.
The highlighted strategies listed above allow students and others to gauge the development of
reasoning skills and to reinforce accurate conceptions and to refocus misconceptions. Oral
communication has a strong correlation with written communication. Increased opportunities
with both approaches will ultimately have a positive impact on learning and achievement.
Museum on the Move has created effective lessons that continually reinforce the linkages
between language arts and visual arts by using each medium to motivate students to become
active participants in their own learning.
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School____________________________________Town_______________________________
Observer__________________________________Date_______________________________
Museum on the Move—Docent School Visit
Wadsworth Atheneum
Scale: N/O not observed
1 To a lesser extent;
5 To a greater extent
1. Students are learning and using descriptive art vocabulary from
prior lessons.
2. Students use descriptive language about the art (e.g., emotions,
adjectives, personal reactions, feeling words).
3. The artwork presented piques students’ interest.
4. Students are asked closed-ended questions to encourage their
responses.
5. Students are asked open-ended questions to encourage their
responses.
6. Students engage in collaborative discussions with another and
with the docent.
7. Students make comments that contribute to the discussion and
link to the remarks of others.
8. Multiple students respond to questions about the art.
9. A small number of students consistently respond to questions
about the art.
10. Students verbally respond to docent remarks (listening implied).
11. Students verbally respond to peer remarks (listening implied).
12. Students cite visual evidence for claims made (critical thinking).
13. Students compare and contrast elements of paintings.
14. Students are attentive to discussions about the artwork.
15. Students are encouraged to respond with their own observations,
descriptions, questions, ideas, and interpretations of the art.
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Comments:
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School____________________________________Town_______________________________
Observer__________________________________Date________________________________
Museum on the Move—Docent Tour
Wadsworth Atheneum
Scale: N/O not observed
1 To a lesser extent;
5 To a greater extent
1. Students use art vocabulary from prior lessons.
2. Students use descriptive language about the art (e.g., emotions,
adjectives, personal reactions).
3. The artwork presented piques students’ interest.
4. The artwork presented is age appropriate.
5. Students are asked closed-ended questions to encourage their
responses.
6. Students are asked open-ended questions to encourage their
responses.
7. Multiple students respond to questions about the art.
8. A small number of students consistently respond to questions
about the art.
9. Questions and answers format is adult question/child response.
10. Questions and answers format is adult question/child
response/child response.
11. Students are verbally responding to docent remarks (listening
implied).
12. Students are verbally responding to peer remarks (listening
implied).
13. Students cite visual evidence for claims made (critical thinking).
14. Students are encouraged to respond with their own observations,
descriptions, questions, ideas, and interpretations of the art.
15. Students are actively looking at the artwork during the tour
learning experience (i.e., during docents’ guided investigation of
the work).
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Comments:
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